‘Good’ extensions of re-literalised idioms: Evaluating and comparing the
creative productions of L2 and L1 language users
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Theme: Metaphor and creativity, ‘what constitutes a ‘good’ metaphor in terms of creativity?’

Introduction Test items (MED ‘p Methodology

o Creatively playing with word forms, meanings, Participants
sounds etc. is important for both first (L1) and ‘Please eXtend the id o 112 x adult L1 Mandarin speakers of L2
second language (L2) learning. English, 31 x adult L1 English speakers.

o This process allows speakers to perform social Data collection instruments
functions and shape their language identity o Test eliciting idiom extensions: Designed to
(Wray, 2012), and offers various L2 learning engage imaginative (illocutionary) functions of
gains (Bell, 2005; MacArthur 2010). metaphor (Littlemore & Low, 2006, pp. 129-

o Concerning idioms, language users frequently 132), part of a larger battery of Metaphoric
‘resuscitate’ literal senses, as in ‘I've been sitting Competence tests designed to operationalize
on the fence so long my bottom is beginning to Low (1988) and Littlemore and Low’s (2006)

(Original idiom: cross that bridge when you come to it = wait to deal with (Original idiom: to get a taste of your own medicine = to receive the same
unpleasant experience that you yourself have given to someone else)

Extended idiom: He got such a taste of his own medicine that !

a problem only if or when it happens)
Extended idiom: Let’s cross that bridge when we come to it. Although,
since the decision seems likely, let’s !

(Original idiom: to be stuck between a rock and a hard place = to be in a very
difficult situation)

Extended idiom: it was a difficult decision. We were so stuck between a rock and a
hard place that !

(Original idiom: beat around the bush = to avoid answering a question of
making a clear point when talking)
Extended idiom: He beat around the bush for so long that 1

(Original idiom: to take the cake = to be outstanding either in a very good (Original idiom: the ball is in your court = it's your turn to respond or take action)
or a very bad way) 4 Extended idiom: After her email the ball is in my court. But the problem is !
Extended idiom: His comment really took the cake. In fact it didn’t just

take the cake, it !

(Original idiom: to make a mountain out of a molehill = to make a small (Original idiom: to hit the nail on the head = to identify exactly what is causing an

h u rt ! ’ = [a m b e i n g Ve ry i n d e C i S i Ve ! ] :::Lzr:;?;r:;fged;r;:t:z;: ;mr:;);m?; out of a molehill that ! 7 E::een:rezri(::i)ler:)When he said that, he became the first person to really put the m eta p h O r- re | a te d S <i I I S/S u b B CO m p ete n C e S
e e, 6 . . > problem into words. And he hit the nail on the head so hard that_____! . .
o Eliciting such creative productions from (even (O'Reilly, 2017; O'Reilly & Marsden, under I<
. (Original idiom: sitting on the fence = not making a decision about e (Original idiom: Break a leg! = do your best!) . . . . . . .
a d Va n Ce d ) L2 I e a r n e rS I S ge n e ra | |y h a rd :itr:i?ei:gi)diom: He seems to be sitting on the fence about it. In fact, he’s & z::::c::leg:;:?;cio;;t;‘zzz'd)gi’formanCe Wi el o reVI eW) ¢ T h I S te St I S p u b I I C | y ava I I a b I e I n :
been sitting on the fence so much that !
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o The productive test followed a receptive
(multiple-choice) test. Instructions contained
an illustrative example and explanation, leaving
test-takers to infer the types of responses
required.

o Scoring criteria: Adapted from Azuma (2005)
developed via piloting: O (‘incorrect’); 1
(‘partially correct’); 2 (‘correct’)

o Test validity/reliability: Maximized through 6
data cleaning stages. Internal consistency of
items was high: ordinal omega (w) = .92
(McNeish, 2018).

(Littlemore & Low, 2006), and little is known
about the types of responses that might be
produced, which idioms tend to be easier/more
difficult to extend, and how this ability relates to
other aspects of Metaphoric Competence (Low,
1988; Littlemore & Low, 2006).

o Evaluating the quality of any L2 production is
made harder by the absence of a robust scoring
procedure and, for example, L1 response data,
although other ‘target’ forms exist (Kathpalia &
Carmel, 2011).

o The research presented aims to address these

gaps.

(Original idiom: to fell head over heels in love = to be very much in love)
Extended idiom: She fell so head over heels in love that 1

(Original idiom: it's raining cats and dogs = it's raining a lot)
Extended idiom: /t's been raining cats and dogs for so long that !

B

RQ2: 7o what extent is the ability to RQ3: What types of re-literalised idiom

produce re-literalised idiom extensions extensions do L2 and L1 language users

a central aspect of L2 Metaphoric produce, and how do they compare? 4
Competence?

RQ1: How does a productive re-literalised

idiom extension test relate to other
Metaphoric Competence tests, and which
idioms are particularly easy/difficult to
extend?

Creative response patterns

Typical for...

Exploratory Factor Analysis

L2 English creative responses
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L2 English speakers (L1 Mandarin Ke fi n d i n . TG-HeUﬂStIC-R BOth L2/L1 Creative responses
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to re-literalise idioms was a key marker of the Examples of responses scoring 0 (‘incorrect’)

Figure 2. L2 participants, proportions of 2, 1, and 0 scores

Response Scorers comment

most Creative L2 metaphoric Com petence ‘@‘ ...deal with it now (0) << Does not clearly extend the literal sense of the idiom
dimension uncovered in the test battery data, B

3
| (F2) Metaphor Language Play. Other Key finding: L2 and L1 specific response patterns,

L1 English speakers

Key finding:

..breaks the cake (0) << Attempt at extending the literal meaning but does not make
5 logical sense, convey clear meaning etc.

L1...raining cats and dogs

dimensions include (F1) Productive examples above show similarities/differences for
illocutionary MC, (F3) Topic/Vehicle lexico-grammatical aspects (e.g., a preferred
acceptability, (F4) Grammatical MC. collocation), metaphors/metaphor features, and the

diversity of metaphors produced.

@ = most difficult

Figure 3. L1 participants, proportions of 2, 1, and 0 scores
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Take home message: For these learners, producing creative, re-literalised idiom extensions was a central but highly challenging aspect of L2 Metaphoric
Competence, but still, many appropriate responses were produced, suggesting L2 learners can engage in this skill given the right kind of test design.

Unsurprisingly, the L2 and L1 creative productions were found to be different in several respects, which future research might seek to use for metaphor-
based teaching interventions.

References

Azuma, M. (2005). Metaphorical competence in an EFL context. Tokyo: Toshindo.

Bell, N. (2005). Exploring L2 language play as an aid to SLL: A case study of humor in NS-NNS interaction. Applied Linguistics, 26(2), 192-218.
Kathpalia, S. S., & Carmel, H. L. H. (2011). Metaphorical competence in ESL student writing. RELC Journal, 42(3), 273-290.

Littlemore, J., & Low, G. D. (2006). Figurative thinking and foreign language learning. Basingstoke: Palgrave Macmillan.

Low, G. D. (1988). On teaching metaphor. Applied Linguistics, 9(2), 125-147.

McNeish, D. (2018). 'Thanks coefficient alpha, we’ll take it from here,' Psychological Methods, 23(3), 412-433.

MacArthur, F. (2010). Metaphorical competence in EFL: Where are we and where should we be going? A view from the language classroom In J. Littlemore & C. Juchem-Grundmann (Eds.), Applied cognitive linguistics in second language learning and teaching. AILA review (Vol. 23, pp. 155-173).
O’Reilly, D. (2017). An investigation into metaphoric competence in the L2: A linguistic approach. Unpublished PhD thesis.

O’Reilly, D. & Marsden, E. (under review). Eliciting and measuring L2 metaphoric competence: Three decades on from Low (1988).

Wray, A. (2012). What do we (think we) know about formulaic language? An evaluation of the current state of play. Annual Review of Applied Linguistics, 32, 231-254.



http://www.iris-database.org/

